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Abstract 

The language of instruction used in teaching and learning activities is taken as an important aspect 

that improves the quality of school deliverables. Well maintained language of instruction promotes 

the level students’ learning skills and school outcomes. Therefore, English as a language of 

instruction can be influenced by the students’ mother tongue that usually use. This paper therefore, 

sought to examine effects of English as a language of instruction on the mother tongue 

(Kinyarwanda) mastery in private primary schools in Rwanda. Correlation research design was 

employed. The target population was 310 people with a sample of 175 got using stratified and 

simple random sampling techniques. Data collection tools used were questionnaire, interview 

guide and document analysis review. Statistical Package for Social Sciences (SPSS) software 

version 21.0 was adopted for data management.  The findings revealed that there is a statistical 

and significant relationship between English usage as a language of instruction and students’ 

Kinyarwanda mastery in private primary schools of Gicumbi District with the P-value of .000, 

Adjusted R Square of .741 and the Pearson Coefficient of Correlation of .854**. The study 

recommended that all education stakeholders should work collaboratively in order to enhancing 

Kinyarwanda mastery among Rwandan primary school students at their early age. 

Key words: Language Mastery, Mother Tongue & Medium of Instruction. 
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1.1 Introduction 

Globally, English language like in China has been introduced since the early seventeenth century. 

It has been adapted as a language that might booster the economic and diplomatic development of 

China. Borton (2003) explains that English has expanded in China during seventeenth century to 

the extent the missionaries set up English language missionary schools in south China, in Macao 

as well as in Hong Kong. English language faced a rapid development and expansion in China 

especially, during the period that followed the Opium War of 1860.  

This was done with the intension of equipping young Chinoises with modern world military skills 

and European technical knowledge which might help them to adapt to the situational challenges 

and to cope with international affairs ad to Western powers including England. Within 1870s only 

20 English language schools with 230 students were available in China. In 1925 seven hundreds 

elementary English language missionary schools were started and 26000 middle English language 

schools were started in China by Christians (DENG, 2004). Since this period, English language 

faced a rapid expansion that facilitated it to become used as an instructional language in many 

schools. Bolton (2003) explains that the schools in which English has been being used as an LOI, 

students were found with a poor mastery of their mother tongue. This poor mastery were directly 

associated with the adoption of English language as the LOI over Mandarin (WANG, 2004).  

In fact, many African countries have relied on the mother tongues usage in both informal and 

formal education. This has been fruitful in terms of mastering local languages among Africans 

across the continent. It is since the colonial period when various African countries welcomed 

English language and favored it over their local languages. Trundell (2007) argues that English 

language has presented negative impacts on the mastery of African languages. He goes on 

indicating that once English arrived in Africa, many countries especially the former British colony 

considered it as the only international language to be used in order to cope with their masters’ 

requirements and develop their countries in terms of diplomatic affaires. During the colonial 

period, African governments failed to assume risks of investing in local languages mastery among 

Africans. They advanced the idea that local languages are channels towards their political and 

educational fallout. They also considered African local languages as the languages with little use 

within the colonial period on the agenda of civilization, modernization and globalization.  This is 

why in 20th century, English was preferred as an LOI in British colonies and local languages 

became banish in some schools (Scholder, 2004). The value of local languages perished and the 

mastery of them became a dilemma especially for primary school students because English was 

chosen as a language of instruction, as it is highlighted by the International Reading Association 

(2001). 

Moreover, the language historical perspective of Tanzania highlights that, before colonization, 

Kiswahili was a language used in training young Tanzanians in informal and formal education. 

Swilla (2009) explains that in 1964 there was a union between Tanganyika and Zanzibar and form 

the current Tanzania. During this time, Tanzania became independent. In this period the socialist 

ideology has expanded within Tanzania lead by Mwalimu Julius Nyerere and English language 

was adapted as a LOI which replaced the mother tongue (Kiswahili). Kiswahili remained an 

instructional language in primary schools for first five years and English were to be used from 

primary six upward. Mukulilo (2012) says that in in 1980 the socialist ideology were replaced by 
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capitalist ideology and presented many effects on education sector within Tanzania. He goes on 

showing that new policies like privatization, market economy, liberalization and democratization 

of education were set. The new language policy allowed English to be used in educational activities 

in private primary schools. At that time Kiswahili remained an instructional language in public 

primary schools (Swilla, 2009). The schools which chose English language as a language of 

instruction got challenges because for students and teachers as they were not using the language 

of their mastery. UNESCO (2016) indicates that English usage as a language of instruction in 

different private primary schools affects the mastery of Kiswahili language among private primary 

schools pupils.  

English language has been adapted in Rwanda since 1960. It cannot be forgotten to mention that 

during this period the government of Rwanda made it an official language in 1964. In 2009 it was 

made a LOI; from this period, English language was to be learnt by Rwandans in addition to 

Kinyarwanda, French and Kiswahili (MINEDUC, 2013). Considering the role of English language 

at the international level of foreign relations, Rwandans have no other choice apart from learning 

English in order for Rwanda to be admitted to English speaking communities such as Easter 

African Community and Common Wealth (Majyambere, 2009). Since then, English replaced 

French and became a medium of instruction from primary four upward. Kinyarwanda remained 

an instructional language only in primary one, two and three depending upon the owners of schools 

(Tabaro, 2014). The adoption of English as LOI within Rwandan schools has motivated 

entrepreneurs to invest construction of private primary English focused schools in order to equip 

Rwandans with English language skills at the early age. Samuelson (2010) says that these private 

primary schools which started with the objective of putting their effort on mastering English 

language adopted English language as an instructional language regardless of Rwandan language 

policy. Kinyarwanda language lost its values and potentialities as Rwandans’ mother tongue and 

it was accorded with no place within this schools. In order to highlight English language master 

among students, some private primary schools adopted a language micro- policy of barning 

Kinyarwanda language from being used in the school compounds. Tabaro (2013) notes that the 

mixture of languages especially in lower primary schools affects the mastery of Kinyarwanda 

language. 

1.2 Problem Statement  

The big concern is where we are as Rwandans right now in terms of minimizing factors hindering 

the mastery of Kinyarwanda language within private primary schools. Tabaro (2015) argues that 

Banyarwanda’s first language is Kinyarwanda; Kinyarwanda is the language that they learnt from 

their birth. Kinyarwanda language is a mother tongue in Rwanda and it is a unique local language 

used by all Rwandans (Karara2024). According to Niyomugabo (2007) Rwandans in their history, 

have made a tremendous achievement in terms of Kinyarwanda language acquisition. 

In 2008 the Rwandan government made English language of instruction from prom upper primary 

(GAHIGI, 2008). The cabinet meeting held in 2010 decided that Kinyarwanda has to be used as 

the only language of instruction in lower primary schools. This means that others were to learn 

using English language as an instructional language and Kinyarwanda was to be taught only as a 

subject in upper primary upward. Magogwe (2007) says that English language was adopted in 

Rwandan education system in order to facilitate Rwandans to get easily integrated within regional 

and international communities for Rwandan development and sustainability.  
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When English was adopted in Rwanda and favored of French and Kinyarwanda languages in 

Rwanda, the mastery of Kinyarwanda language became an issue due to various reasons (Niyibizi 

2010). In order to inculcate Kinyarwanda language skills many strategies have been put into place. 

It is within this line in which different private primary schools were started in order to inculcate 

English language skills among Rwandans at the earl age. Private primary schools decided to use 

English as a language of instruction in both lower and upper primary in order to attract a big 

number of students. For the purpose of looking smart and attracts their potential customers, some 

private primary schools of Rwanda made a policy of using English language everywhere in school 

compounds (Kosendal, 2009). This paper therefore, sought to examine effect of English a language 

of instruction on the mastery Kinyarwanda in private primary schools of Rwanda. 

1.3 Objective of the Paper 

The objective of this paper was to examine the effect of English as a language of instruction on 

the mother tongue (Kinyarwanda) mastery in private primary schools in Rwanda. 

2.1 Literature Review 

2.1.1 English in Private Primary Schools of Rwanda 

In Rwanda, the languages of instruction were French and Kinyarwanda. These languages were not 

only the languages of instruction but also the official languages until 1994 (Tabaro, 2012). During 

the period of that followed the year 1994, English has been introduced as a third language to be 

used in Rwanda. English language has been adopted as an official language besides French and 

Kinyarwanda which were the languages of instruction for a long time. 

On 12th December 2008 the cabinet of Rwanda decided to make a language transition policy that 

removed French as an LOI in favor of English. The cabinet decision was to use only English as a 

language of instruction in upper primary, in secondary schools and in universities besides 

Kinyarwanda from nursery to primary three. This sudden language transition policy produced no 

fruits at the beginning because Rwandan who were used to French as a language of instruction 

acquired from their colonial masters did not adapt themselves to the new sudden policy (Tabaro, 

2012) 

Lydn (2010) says that English was adapted in Rwanda because it was considered as the only 

language to help Rwandans to be connected to their English speaker neighbors and enables them 

to become welcomed into the Anglophone world. The government of Rwanda considered English 

as a language of future which will lead Rwanda and make it a knowledge based economy, a dream 

of all Rwandans. This is why English became a useful language of instruction, communication, 

trade, business and official issues (Lydn, 2010).  

When English has been made an LOI in Rwanda in 2008, various hindrances have been 

manifested. Scarcity of competent teachers, Rwandan attitudes towards English language, lack of 

native speaker role models, scarcity of English learning and teaching materials were the major 

issues which requires tackles (Tabaro, 2012). 

The new government change from French to English as LOI was welcomed by many parents who 

wanted their children to become eloquent in English in order to be competitive worldwide. This 

has pushed parents and guardians to take their children into schools which able to prepare Rwandan 

children for Anglophone elites. In such schools English was the only language to be used in school 
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compounds and Kinyarwanda as well as French had no place in schools. Starting from the year 

2008 up to now, many English language based private primary schools have been built in all 

districts of Rwanda in order to equip Rwandans with English language skills at the early age 

(Ntakirutimana, 2012). 

Even though, some researchers accused the government of destroying Rwandan culture by 

favoring English over Kinyarwanda, English language has expanded in education sector of 

Rwanda and it is a language of instruction at all levels of general education especially in many 

private schools (Rosandel 2010). 

2.1.2 Kinyarwanda in Private Primary Schools of Rwanda 

Kinyarwanda has been a language of formal and informal education for a long time as it is 

explained by the history of Rwanda. Kinyarwanda has been a language of all Rwandans. Therefore, 

it has been used by all Rwandans in all domains of their every day’s life. Kinyarwanda was the 

language of instruction in informal and formal education before precolonial period in Rwanda 

(Majyambere, 2009). 

Looking back to the history of Rwanda, education was informal and it was based on home and 

family. This informal education was fully provided in Rwandan mother tongue which is 

Kinyarwanda. Mutwarasibo (2003) indicates that in post- colonial period, Rwandan children were 

taught by community members around them. They were taught in in Kinyarwanda language 

through evening gathering known as “IGITARAMO”. This evening gathering was a wonderful 

opportunity for children and teenagers to acquire Kinyarwanda language because the main purpose 

of all evening gatherings “IBITARAMO” was to show the mastery of Kinyarwanda language that 

was considered as a store of Rwandan culture and Rwandan- ness (Tabaro, 2014). During this 

period, Rwandans adapted formal education system known as “ITORERO” for boys and 

“URUBOHERO” for girls in which the participants were taught different skills based on their 

gender. The participants of this formal education system were called “INTORE” (the selected or 

the chosen). In “ITORERO” and “URUBOHERO”, courses were provided in Kinyarwanda and 

trainings were passed once a participant displayed a high level of Kinyarwanda language mastery 

as well as cultural values called “INDANGAGACIRO” (Mutrwarasimo, 2003). Thus in pre- 

colonial period, Kinyarwanda was advanced among all Rwandans. 

When Germans and Belgians entered Rwanda, they slowed down Rwanda mother tongue language 

mastery as they came with foreign languages such as Kiswahili, French, Germany, Flemish, Greek 

and others which interfered with Kinyarwanda and challenged its mastery (Sibomana, 2010). 

During the colonial period “ITORERO” and “URUBOHERO” were removed and became replaced 

by formal schools started by colonial masters for their own interests. In these formal schools, 

Kinyarwanda was considered as indigenous language which is useless. In Belgian schools, 

Kiswahili and Germany were the languages of instruction. During this period Kinyarwanda 

teaching and learning was banish and Rwandans were forced by circumstance to learn French 

language and Kinyarwanda language mastery started to become a dilemma on the agenda of things. 

When Rwanda got its independence from Belgians in 1962, the constitution of 1962 made 

Kinyarwanda an official language and national language. In this period Kinyarwanda regained its 

lost value as language of Banyarwanda and as a language that preserves Rwandan culture. 

Kinyarwanda was made a language of education for all levels of education in Rwanda. This is the 
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period in which Kinyarwanda got a greatest valorization (Freedman et. all, 2004). The Rwandan 

constitution of December 1962 revised in December 1978 and in June 1991 highlights that 

Kinyarwanda is a National Language and indicates that official languages in Rwanda are 

Kinyarwanda and French. It also clarifies that the LOI in education is Kinyarwanda (Mutwarasibo, 

2012). 

When English was adopted in Rwanda and favored of French and Kinyarwanda languages in 

Rwanda, the mastery of Kinyarwanda language became an issue due to various reasons (Niyibizi 

2010). In order to inculcate Kinyarwanda language skills many strategies have been put into place. 

It is within this line in which different private primary schools were started in order to inculcate 

English language skills among Rwandans at the early age.  For this private primary schools to 

successful, they decided to teach all subjects in English language in both lower and upper primary. 

For the purpose of looking smart and attracts their potential customers, some private primary 

schools of Rwanda made a policy of using English language everywhere in school compounds 

(Kosendal, 2009). This has caused affected the mastery of Kinyarwanda language in this private 

primary schools of Rwanda. Therefore there is a poor mastery of Kinyarwanda in private primary 

of Rwanda. 

2.1.3 The Effect of English on Kinyarwanda Mastery in Rwanda 

English language has been adapted by many Rwandan private primary schools in order to inculcate 

English language skills among Rwandans starting from young generation. This adaption of English 

as a language of instruction ha effected the mastery of Kinyarwanda. Ogbuehi (2001) presents that 

English utilization of as a language of instruction in African countries causes conflicts between 

English and indigenous languages which are totally different from English in nature. These 

language conflicts were observed especially among students who are at the aery age of schooling. 

The English usage as a language of instruction in Rwanda has brought various hindrances in terms 

of mastering the mother tongue especially for private primary school students. The following are 

some of them.  

i. Code- Mixing 

Code- mixing means the mixing or placing different units of linguistic such as affixes, words, 

phrases and clauses such as two or more different grammatical system within one sentence and 

speech context (Shana, 2001).  When children at their very early age are learning using the 

language of instruction which differs from their mother tongue, the problem of code- mixing in 

inevitable because the language of instruction affects the mastery of the mother tongue. This effect 

of mixing language codes is resulted from different motives. 

Shana (2001) explains that the primary cause of code mixing is the languages contact within one 

community. When two or more languages are being used within the same community, those 

languages get connected to each other; this languages’ contact leads to code- mixing. Shana (2001) 

goes on indicating that another cause of code mixing is the bilingualism. He says that the 

bilingualism resulted from physical interaction of language speakers, social media interactions and 

other facilitate language code- mixing in academic and non- academic interactions. Thus the first 

effect of English as a language of instruction on Kinyarwanda language mastery is code- mixing. 
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The influence of English and Kinyarwanda code- mixing is a serious issue in Rwandan private 

primary schools in which English has been adopted as a language to be used in school compounds. 

The students form these schools tend to mixt Kinyarwanda and English language codes in their 

Kinyarwanda speech and writing because English is the only language around them. Therefore, 

they become more likely to remember many English words for common things. This is why many 

of them fail to use situational Kinyarwanda language accordingly without mixing codes. 

ii. Code- Switching  

Code- switching is referred to by different researchers as a cross- linguistic influence of one 

language towards another. It is done through borrowing, pidgniization and creolization as well as 

calques. This presents effects in the language lexicon which means words that make up a language 

(Rosendal, 2009). 

When two people from different societies with different languages come into contact, they 

intermediate and form an intermediate language which is called a third language. When they are 

fluent in both languages, they tend to mix words intentionally from different languages. This is 

what is referred to as code- switching. Kelly (2009) argues that code- switching has been listed 

among effects of English language as a language of instruction on the mastery of Kinyarwanda 

language among private primary schools’ students in Rwanda, because in these private primary 

schools students gain enough time and materials enabling them to become competent id English 

language and lack Kinyarwanda language competency. The situation is like that because 

Kinyarwanda language has been given a less various in these private primary schools based on 

English language. Students from these private primary school get challenged in terms of speaking 

and writing Kinyarwanda language as they mix English languages words with Kinyarwanda’s, this 

mixture is referred to as code- switching. 

iii. Vagueness Resulting from Poor Vocabulary  

Vagueness in writing or in a speech means the unclear of imprecise use of a given language. 

Vagueness is in contrast with specificity and clarity. Vagueness can be associated with so many 

reasons, among them,   poor vocabulary and lack of grammatical lures competency can be listed. 

Tuggy (2006) argues that the language is an essential ingredient and important tools of 

communication among human beings. He explains that the language and its skills are mastered 

when the language is frequently used in every day’s communication. Tuggy (2006) says that when 

the language is not used frequently by a given speaker, it leads to vagueness in terms of using that 

language.  

Arthur (2005) says that it is very difficult for a bilingual community to overcome vagueness 

resulting from the poor vocabulary because in a bilingual community languages influence each 

other and the community members lack the choice about which language to prioritize.  In such 

ambiguous situation, the language with low significance becomes left behind. In many bilingual 

African society, it is a mother tongue that is accorded with the less value in favor of the second 

language which is considered to be an international language of education, politics, business and 

diplomatic affaires. These local languages left behind became neglected and lose their value 

among community members and by educational planners. This leads to their poor mastery. 
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Tuggy (2006) highlights that one way of overcoming the challenge of vagueness among language 

speakers is to focus on vocabulary competence because the poor vocabulary is the main cause of 

vagueness. The essential step to advance forward in the process of vocabulary mastery is the 

frequent use of a language without using it in competition with another. Thus, vagueness resulting 

from the poor vocabulary is listed among effects of English as a language of instruction on 

Kinyarwanda language mastery in private primary schools of Rwanda because Kinyarwanda is 

given the less value in promotion of English language which is thought to be an international 

language that will enable pupils to achieve more in their future. Doubtlessly, this is why the 

mastery of Kinyarwanda language in such schools is still a dilemma regardless the effort of 

Rwandan government of instilling Kinyarwanda language skills among Rwandans at the tender 

age. 

iv. Language Interference 

The language interference is explained as the influence of one language over another in speeking 

or in writing of bilinguals who speak and write both languages. According to Ringbom (2007) the 

language interference is more likely to occur for bilingual communities in which the mother tongue 

or the local language in not mastered in childhood. The effects of language interference is observed 

especially in the usage of a given language with the less value in the community. The language 

interference occurs at all levels of linguistic chain id est in phonology, morphology, syntax, 

semantics, pragmatics and lexicon. 

Håkan (2007) differentiates different types of language interference. The phonological interference 

is the influence of one language on another at the level of phonology, morphology interference is 

the influence of one language on another at the level of morphology, syntax interference is the 

influence of one language on another at the level of syntax, semantic interference is the influence 

of one language on another at the level of semantics, pragmatic interference is the influence of one 

language on another at the level of pragmatic and lexicon interference is the influence of one 

language on another at the level of lexicon. 

Ellis (2008) advances his view that linguistic influence of a second language on a mother tongue 

takes place and becomes more serious among children who are challenged by acquiring two 

languages at the same time. This influence can be caused by linguistic negative and positive 

transfers. In Rwanda various private primary schools in which pupils are forced to use English in 

their every day’s life, the mastery of Kinyarwanda language can’t be easy. This is why English 

language interferes with Kinyarwanda in the frequent use of Kinyarwanda among students from 

such English based primary schools in both speaking and writing.  

v. School Environment 

The school environment that is being talked about is not the weather, furniture availability or 

enough and appropriate classrooms and other school infrastructures. The school environment 

which is being talked about here, is what takes place inside the classrooms and inside the school 

compounds. In Rwanda various private primary schools have taken a decision of using English 

language everywhere in the school compound in order to boost students’ proficiency levels in 
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English. This micro- policy adapted by various primary schools has presented numerous effects 

on students’ mastery of Kinyarwanda language. 

 Majyambere (2009) highlights that the mastery of Kinyarwanda language in some private primary 

schools of Rwanda is still a great challenge because students do not hear people conversing 

Kinyarwanda inside their schools. This is therefore a considerable hindrance that affects the 

mastery of Kinyarwanda language for students from such private schools. 

The school environment to which some private primary school students are exposed does not 

motivate them to display a high level of Kinyarwanda language mastery (Ado, 2012). 

2.1.4 The Other Factors Affecting the Mastery of Kinyarwanda     

i. Attitudes towards Kinyarwanda 

When the colonial masters reached Rwanda during the colonial period, they introduced new 

languages in Rwanda. Kinyarwanda had to compete with those newly introduced languages; 

Kinyarwanda did not win the competition because it was undermined and was considered as an 

indigenous language which was trivial. Many Rwandans especially intellectuals shifted their focus 

towards English and French languages because they considered these two languages as languages 

which will help them to compete worldwide (Rosendal, 2009). Starting from the colonial period, 

Kinyarwanda has lost its value among Rwandans and some of them have developed negative 

attitudes towards it. Until now, some parents and guardians do not put much effort on the mastery 

of Kinyarwanda language for their children. This negative attitude is a challenge that hinders the 

mastery of the mother tongue among Rwandan children. 

ii. Educational Curriculum 

For students in particular, it is a must that the totality of their education experience is appropriate 

for their needs. The language of instruction is an important ingredient in enabling students to attain 

a certain level of academic achievement (Kell, 2009). 

In certain moment, people consider the curriculum entirely in terms of lessons and subjects to be 

taught and forget that the curriculum must contain wider goals of competence and students’ 

personal development. This is why the curriculum framework is important and should be well 

designed in order to facilitate the attainment of instructional objectives easily (Kelly, 2009). In 

Rwanda, primary teachers especially the teachers of Kinyarwanda claim that the time allocated to 

Kinyarwanda subject is not  adequate comparing to what has been planned in the syllabi. This is a 

great challenge for teachers of Kinyarwanda who are required to increase the levels of 

Kinyarwanda mastery among primary school students who do not have a place where to use 

Kinyarwanda language in their school compounds apart from during the periods allocated to 

Kinyarwanda subject. This is an additional issue that lower the mastery of Kinyarwanda language 

among primary schools’ students in Rwanda. 
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iii. Lack of Motivation  

Motivation is explained as the willingness of doing a given action especially in behavior (gardener, 

2006). During the process of acquiring languages, there must be both intrinsic and extrinsic 

motivation in order to attract learners. For the language to be acquired in a motivating manner, 

there must be an atmosphere energy and enthusiasm that create drives among individuals which 

push them to acquire the language willingly.  

In some private schools of Rwanda, the priority has been put on international languages such as 

French and English. Students are motivated and forced to use these international languages 

wherever they are inside the school compound. Kinyarwanda is considered as a local language of 

non- educated individuals who can’t compete worldwide as far as the globalization struggle is 

concerned. Samuelson (2012) says that some students in private primary schools of Rwanda are 

not interested in acquiring their mother tongue because it has no place in their surroundings. Once 

a child is being forced to use English over Kinyarwanda language, he or she becomes demotivated 

in acquiring Kinyarwanda language. 

iv. Scarcity of Kinyarwanda Teaching and Learning Materials 

One of the complaints among most Kinyarwanda language teachers in primary schools of Rwanda 

is the scarcity of adequate educational materials for Kinyarwanda language. This effect is 

persistent in both lower and upper levels of primary education in which students are assigned with 

wider topics to cover in a limited period of time (Heitin, 2016). 

For primary school students to acquire Kinyarwanda language accordingly, the book ratio of one 

Kinyarwanda book for student must be considered because such students need to interact with the 

books and become familiar with them. The challenge is that in many primary schools of Rwanda, 

the book ratio 1:1 is not implemented. When a book is shared by many students, it can’ be possible 

for a student to take a book at home and continue revising being at home. This is why the mastery 

of Kinyarwanda language continues being non- addressable issue.    

2.1.4 English Language as a Medium of Instruction 

i. Classroom Interaction in English  

A mother- tongue is an important element for every society in providing community members with 

cultural values and belief. Since the mother- tongue is referred to as a language that children speak 

when they enter the education system, children should be taught using the mother- tongue at the 

early age in order to build a bridge connecting home and school learning (Openjur, 2005) 

Even though, the mother- tongue has been considered to be important by many experts as an 

important tool for providing children with various skills, in most of Sub- Saharan countries 

including Rwanda, local languages have been considered as languages of informal schooling. 

Within such countries the languages of formal education are international languages such as 

English, French, Portuguese or Spanish. It is within this line that many of private primary school 
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leaders have adapted English as a language teaching and learning activities regardless of the 

government policy that highlights that the mother- tongue should be the language of instruction in 

both kindergarten and lower primary levels of education. Tabaro (2012) argues that in some 

primary schools of Rwanda, English language is the language of teaching and learning activities; 

within such schools during teachers’ recruitment, English language mastery is an important 

requirement which they focus on. 

ii. English Everywhere in School Compounds  

A big number of people worldwide considers English as a language of literacy as well as a 

language of formal schooling. Schroeder (2004) says that most of educated and non- educated 

people believe that the mastery of English language is a sine qua none for economic achievement. 

They suggest that the best mean of cherishing this achievement is to be taught in English and being 

motivated to use it everywhere. 

Marmer (2007) highlights that some intellectuals assume that local languages are dangerous to the 

mastery of international languages as they cause the language interference. For years, bilingual 

education scholars explained that there is a connection between mother- tongue and other 

languages acquired by an individual; the language that mostly used is the one that is mastered 

easily. This is why some private primary schools have adopted the micro- policy of barning 

Kinyarwanda from being used inside their compounds and force students and other school 

members to use English wherever they are inside the school. 

iii. Exams in English   

The education system of Rwanda stipulates that languages of instruction are Kinyarwanda for 

lower primary and English for upper primary (Samuelson, 2012). This means that students of lower 

primary should learn using Kinyarwanda for all syllabi apart from French and Kinyarwanda 

subjects. This language policy adapted by Rwandan government is somehow cumbersome because 

what is explained by the policy contains a gap especially in terms of examination. 

The primary leaving examinations are set in English. Students who learn using Kinyarwanda from 

primary one up to primary three and English in upper primary are subjected to exams set in English 

and they are required to answer using the language of examination. This forced school leaders to 

adopt English in teaching and learning activities from lower primary levels in order to equip 

students with language skills that may enable them to achieve more academically in primary 

leaving national exams. 

iv. Educational Curriculum in English  

For students in particular, it is a must that the totality of their education experience is appropriate 

for their needs. The language of instruction is an important ingredient in enabling students to attain 

a certain level of academic achievement (Kelly, 2009). 

In certain moment, people consider the curriculum entirely in terms of lessons and subjects to be 

taught and forget that the curriculum must contain wider goals of competence and students’ 

personal development. This is why the curriculum framework is important and should be well 
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designed in order to facilitate the attainment of instructional objectives easily (Kelly, 2009). In 

Rwanda, the curriculum framework is designed in English this is why all teachers are required to 

master English language. Even though it is like that primary teachers especially the teachers of 

Kinyarwanda claim that the time allocated to Kinyarwanda subject is not adequate comparing to 

what has been planned in the syllabi. This is a great challenge for teachers of Kinyarwanda who 

are required to increase the levels of Kinyarwanda mastery among primary school students who 

do not have a place where to use English language in their school compounds apart from during 

the periods allocated to Kinyarwanda subject.   

2.1.4 Poor Mastery of Kinyarwanda  

i. Speaking 

The policy of stopping Kinyarwanda to be used in some private primary schools was supported by 

some government elites who believe that a pupils attains an effective competency of education 

once they are fluent in a language (Gakwaya, 2014). This caused negative attitudes towards 

Kinyarwanda language among students and lower this willingness to acquire Kinyarwanda 

language because it has no place in their schools. This has affected various Rwandans and lowers 

their proficiency in the mother tongue. This is the main reason why the mastery of Kinyarwanda 

is still a dilemma especially among private primary school students. 

ii. Reading and Writing Skills 

The survey of Chemonics Soma Umenye conducted in 2015within 85 primary schools randomly 

selected from 102 primary schools of GICUNBI District reports that among 2118 pupils sampled 

from primary four to primary six, only 35.02% of them have Kinyarwanda language reading and 

writing skills; 64.08% of them failed to read and write in their mother tongue. This study reveals 

that the poor writing and reading skills was found to be worse in private primary schools in which 

read and write Kinyarwanda as they do for English which is totally a great issue to tackle. This 

study suggested Rwandans’ Ministry of Education to contact various researches intended to 

investigate and tackle factors behind this low level of Kinyarwanda mastery especially among 

private primary schools students. 

iii. Comprehension 

The change from Kinyarwanda to English language as LOI in private primary schools has made 

students to remain behind in terms of Kinyarwanda language mastery. DeStepfano et al (2012) 

report that reading, writing and comprehending Kinyarwanda language are at low level in primary 

schools of Rwanda. DeStepfano et al (2012) found that 26% primary four students in Rwanda 

could hardly read a single word of primary one, two and three textbooks. They also found that only 

32% of primary six students in Rwanda could read 50 words of primary one, two and three 

textbooks in a minute. The standard minimum requirement is 60 words in a minute. 

3.1 Methodology 

This paper employed correlation research design. The correlation research was helpful to indicate 

the extent to which are correlated. The target population was 310people with a sample of 175 got 
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using stratified and simple random sampling techniques. Data collection tools used were 

questionnaire, interview guide and document analysis review. Statistical Package for Social 

Sciences (SPSS) software version 21.0 was adopted for data management.   

      4. Research findings and discussions 

This paper was maintained to examine the effect of English as a language of instruction on the 

mother tongue (Kinyarwanda) mastery in private primary schools in Rwanda. This paper 

performed descriptive and correlation analysis in order to describe the factors associated English 

as a language of instruction and mother tongue mastery especially in private primary schools in 

Rwanda.  

4.1 English Language in Private Primary Schools of Rwanda 

The questionnaires were distributed to teachers to identify the level at which English language is 

used in teaching and learning activities in private primary schools of Rwanda. The interview guide 

was conducted to school head teachers to get findings supporting the quantitative data from the 

study. 

Table 1: English Language in Private Primary Schools of Rwanda 

Statements 
SD D N  A SA 

Mean Std 
Freq % Freq % Freq % Freq % Freq % 

Classroom 

interaction is 

done in English 

10 6.1 5 3 20 12.1 65 39 65 39.4 4 1.1 

English is used 

every where in 

the school 

9 5.5 2 1.2 13 7.9 79 48 62 37.6 4.1 0.9 

Students 

express their 

ideas in 

English 

3 1.8 5 3 24 14.5 70 42 59 35.8 4.2 0.9 

Students are 

encouraged to 

speak English 

1 0.6 3 1.8 13 7.9 74 45 74 44.8 4.3 0.7 

English is the 

language of 

examination 

6 3.6 6 3.6 6 3.6 70 42 59 35.8 4 0.9 

English based 

educational 

curriculum is 

used 

5 3 4 2.4 16 9.7 68 41 72 43.6 4.2 0.9 

Teaching and 

learning 

materials are 

set in English 

1 0.6 3 1.8 13 7.9 74 45 74 44.8 4.2 1 

 Source: Primary data, 2020 
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The findings from Table1 indicate responses provided by teachers on how English language is 

used in private primary schools of Gicumbi District in Rwanda. The majority of respondents with 

a total of 148 (89.6%) agreed that students are encouraged to speak English language in their 

private primary schools with a mean of 4.0 and the standard deviation of 1.1. This shows that the 

fluency of private primary school students in English is associated with schools micro policy of 

forcing students to speak English. Furthermore 148 (89.6%) respondents agreed that teaching and 

learning materials are set in English language with a mean of 4.2 and the standard deviation of 1.1 

which shows the great significance attributed to English language in private primary schools as an 

international language that will enable students to become competent on the labor market 

worldwide in future. According to Swilla (2009) a language is mastered easily when it is frequently 

used in everyday life. 

The results from the same table also indicates that 141 (85.5%) teachers agreed with the mean of 

4.1 and the standard deviation 0.9 that English language is used everywhere inside the school 

compound. This implies that students are highly motivated to acquire all English language skills. 

The table 4.5 also highlights that 140 (84.8%) respondents agreed that in their schools English 

based curriculum is used with the mean of 4.4 and the standard deviation 0.9; this means that the 

usage of English based curriculum facilitates school leaders to enhance English language among 

teachers and students. It also indicates that 130 (78.8%) teachers with the mean of 4.0 and the 

standard deviation of 1.1 agreed that classroom interactions are done in English, it implies that 

both teaching and learning activities in respondents’ schools are mandatory conducted in English 

language, this evidences that English has a considerable place within private primary schools of 

Gicumbi District which facilitates students to master it accordingly. When a child is put in an 

environment in which a given language is used, the child master that language easily (Skinner, 

1957).  

On the other hand 129 (78.2%) respondents with a mean of 4.2 and the standard deviation of 0.9 

agreed that students can express their ideas and feeling in English language; this implies that 

students from private primary schools of Gicumbi district are competent in English language. 

Finally, 129 (78.5%) teachers with 4.0 of mean and 0.9 of standard deviation agreed that English 

is a language of examination in their private primary schools. This is in line with the micro policy 

adapted by different schools in order to increase English language mastery among students. The 

findings of the current study did not go far from the findings of the study conducted by Lieven 

(2011) who finds that students who learn I English based educational system has additional chance 

of mastering English language effectively. 

The current research wanted to examine the level at which English language is used in private 

primary schools of Gicumbi District through interview with Head Teachers of Gicumbi District. 

They answered as follows: 

The interviewee 1 said: “In various primary schools of Gicumbi District, English language has 

dominated other languages including Kinyarwanda because school leaders are required to use 

English language inside schools compound in order to motivate their students to be more fluent in 

English as a language of instruction”. 
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The interviewee two said: “In Private primary schools English language is the language of 

instruction used in teaching and learning activities of all subjects apart from French and 

Kinyarwanda subjects. The utilization of English based curriculum encourages school principals 

and managers to avail more English teaching and learning materials which will facilitate their 

students to increase the level of English language mastery”. Kosendal (2009) says that private 

primary schools decided to use English as a language of instruction in both lower and upper 

primary in order to attract a big number of students. For the purpose of looking smart and attracts 

their potential customers, some private primary schools of Rwanda made a policy of using English 

language everywhere in school compounds. 

4.2 Kinyarwanda Mastery in Private Primary Schools in Rwanda 

The findings on the level of Kinyarwanda mastery in private primary school in Rwanda were 

obtained due to the questionnaires and interview guide distributed to the respondents of the study. 

Table 2: Kinyarwanda Mastery in Private Primary Schools in Rwanda 

Statements 
SD D N A SA Mean Std 

Freq % 
Fr

eq 
% 

Fr

eq 
% 

Fre

q 
% 

Fr

eq 
%     

Students are not fluent in 

Kinyarwanda 
3 1.8 8 4.8 19 11.5 76 46.1 59 35.8 4 0.9 

Students are not free to express 

feelings and ideas in Kinyarwanda 
5 3 9 5.5 15 9.1 55 33.3 81 49.1 4.2 1 

Students mix Kinyarwanda with 

English in conversation 
3 1.8 6 3.6 24 14.5 73 44.2 59 35.8 4 0.8 

Students' Kinyarwanda writing 

skill is low 
5 3 5 3 17 10.3 59 35.8 79 47.9 4.2 0.9 

Students mix Kinyarwanda and 

English code in writing 

Kinyarwanda 

4 2.4 12 7.3 14 8.5 59 35.8 76 46.1 4.1 1 

Students are not able to write 

Kinyarwanda correctly 
5 3 4 2.4 12 7.3 70 42.4 74 44.8 4.2 0.9 

Students can't comprehend 

Kinyarwanda easily 
5 3 6 3.6 20 12.1 64 38.8 70 42.4 4.1 0.9 

Students' Kinyarwanda 

comprehension level is low 
3 1.8 7 4.2 15 9.1 74 44.8 66 40 4.1 0.8 

students' Kinyarwanda reading 

skills are low 
5 3 7 4.2 16 9.7 72 43.6 65 39.4 4.1 0.9 

Students do not feel comfortable 

while reading Kinyarwanda 
3 1.8 5 3 15 9.1 75 45.5 67 40.6 4.2 0.8 

Students are influenced by English 

while reading Kinyarwanda 
7 4.2 3 1.8 13 7.9 72 43.6 69 41.8 4.4 1 

           Source: Primary Data, 2020  

Through the questionnaire,  the researcher  analyzed the researcher analyzed the level at which 

Kinyarwanda is mastered in private primary schools of Gicumbi District and the results are 

presented in the Table2 which indicates that 136 (82.4%) respondents agreed that students are not 

free to express feelings and ideas in Kinyarwanda with the mean of 4.2 and the standard deviation 
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of 1.0, 135 (81.9%) respondents agreed that students are not fluent in Kinyarwanda with the mean 

of 4.0 and the standard deviation of 0.9, and 132 (82.4%) respondents agreed that students mix 

Kinyarwanda with English in Kinyarwanda conversation with the mean of 4.0 and the standard 

deviation of 0.8. this implies that students from private primary schools of Gicumbi District are 

not able to speak Kinyarwanda correctly; this means that the Kinyarwanda speaking level is very 

low. The findings of the current study do not contradict the findings of Reasbe (2013) who 

conducted a research about effects of English as a language of instruction on the mastery of the 

mother tongue. The majority of his respondents with a total of 215 (79.3%) agreed that students 

who learn using English as a language of instruction face challenges in speaking their mother 

tongue (Sependi, 2013).  

The Table2 shows that 144 (87.2%) teachers with the mean of 4.2 and the standard deviation of 

0.9 agreed that students are not able to write Kinyarwanda correctly, 138 (83.4%) teachers with 

the mean of 4.2 and the standard deviation of 0.9 agreed that students' Kinyarwanda writing skill 

is low and 135 (81.9%) teachers with the mean of 4.1 and the standard deviation of 1.0 agreed that 

students mix Kinyarwanda and English code in writing Kinyarwanda. These results indicate 

explains the students from private primary schools of Gicumbi District are unable to write their 

mother tongue due to the lack of Kinyarwanda writing skills. Chemonics Soma Umenye (2015) 

reveals that 2118 pupils sampled in Gicumbi District from primary four to primary six, only 

35.02% of them have Kinyarwanda language writing skills; 64.08% of them failed to read and 

write in their mother tongue. 

In addition, the above table highlights that 140 (84.8%) respondents with the mean of 3.7 and the 

standard deviation of 0.8 agreed that students' Kinyarwanda comprehension level is low, and 134 

(81.2%) respondents with the mean of 4.1 and the standard deviation of 0.9 agreed that students 

can't comprehend Kinyarwanda easily. This clarifies how students from Gicumbi District private 

primary schools are still facing various challenges in terms of comprehending Kinyarwanda as far 

as it is concerned as their mother tongue. DeStepfano et al (2012) argue that Kinyarwanda language 

comprehension is at low level in primary schools of Rwanda. 

Finally, the Table2 presents that 142 (86.1%) teachers agreed that students do not feel comfortable 

while reading Kinyarwanda with the mean of 4.2 and the standard deviation of 0.8, 141 (85.4%) 

teachers agreed that students are influenced by English while reading Kinyarwanda with the mean 

of 4.0 and the standard deviation of 1.0 and 137 (83.1%) teachers agreed that students' 

Kinyarwanda reading skills are low with the mean of 4.1 and the standard deviation of 0.9. This 

shows the poor Kinyarwanda reading skills among private primary schools’ students in Gicumbi 

District and in Rwanda generally. According to DeStepfano et al (2012), 26% primary four 

students in Rwanda could hardly read a single word of primary one, two and three textbooks. They 

also found that only 32% of primary six students in Rwanda could read 50 words of primary one, 

two and three textbooks in a minute. The standard minimum requirement is 60 words in a minute. 

In this study, it was important for the researcher to collect information about the mastery of 

Kinyarwanda among private primary school students of Gicumbi District by questioning Head 

Teachers through interview which enabled the researcher to gain useful information. The following 

are answers provided by Head Teachers about the mastery of Kinyarwanda among private primary 

schools in Gicumbi District of Rwanda. 
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Among ten interviewed Head Teachers, nine of them (90%) witnessed private primary school 

students are not allowed to use Kinyarwanda in their school activities because the internal 

regulations of their schools require every students to use English language everywhere. This is 

why Kinyarwanda mastery is still a dilemma in such schools. 

Concerning the fluency and how students are encouraged to use Kinyarwanda, the study key 

informants answered as follows:  

One of the interviewees said: “Students from private primary schools of Gicumbi District are not 

allowed to speak Kinyarwanda inside their school compounds. Various primary schools have 

adopted school micro-policy of banning from being used inside the school, this is the major reason 

which explains why students from private primary school of Gicumbi District are still behind in 

terms of Kinyarwanda language mastery”. Furthermore, the interviewed Head Teachers answered 

that there is shortage of strategies intended to enhance Kinyarwanda language mastery because 

some school managers have adopted punishments to every student who tends to speak 

Kinyarwanda at school. This is why the survival of Kinyarwanda in such environment can’t be 

easily granted. Kinyarwanda language lost its values and potentialities as Rwandans’ mother 

tongue and it was accorded with no place within this schools. In order to highlight English 

language master among students, some private primary schools adopted a language micro- policy 

of barning Kinyarwanda language from being used in the school compounds (Samuelson, 2010). 

4.3 Correlation between English and Kinyarwanda Mastery in Rwanda 

The findings related to relationship between English and Kinyarwanda mastery in Rwanda are 

presented in Table3. 

Table 3:  Correlation between English and Kinyarwanda Mastery in Rwanda 

 

 

English as a language 

of instruction 

Students’ Kinyarwanda 

mastery 

English as a language of 

instruction 

Pearson Correlation 1 .854** 

Sig. (2-tailed)  .000 

N 165 165 

Students’ Kinyarwanda 

mastery 

Pearson Correlation .854** 1 

Sig. (2-tailed) .000  

N 165 165 

Source: Primary Data 2020      **. Correlation is significant at the 0.01 level (2-tailed). 

The Findings from the Table3 indicate that there is a statistical significance relationship between 

English language usage as language of instruction and the mastery of Kinyarwanda among private 

primary schools of Gicumbi District since the P-value = .000 which less than 0.01 as the level of 

significance and Pearson coefficient of correlation (r) is .854** which is very high. This also 

implies that there is an association on the effect of English language as language of instruction on 

the mastery of Kinyarwanda among private primary schools of Gicumbi. Ogbuehi (2001) presents 
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that English as a language of instruction in African countries causes conflicts between English and 

indigenous languages which are totally different from English in nature. 

4.4 Regression Analysis between English and Kinyarwanda Mastery in Rwanda 

This research carried out a regression analysis between English as a language of instruction and 

Kinyarwanda Mastery in private primary schools located in Gicumbi District of Rwanda. The 

following Table shows a regression analysis, through a summary of model and analysis of 

variance. 

4.5 Regression Analysis between English as a Language of Instruction and Kinyarwanda 

Mastery  

Table 4: Model Summary 

From the Table4, the value of Adjusted R Square is .741 an indication that 74.1% of the variation 

in students’  Kinyarwanda mastery can be explained by one level of independent variables (English 

based educational curriculum, English usage everywhere in the school, Classroom interaction in 

English, and Students encouragement to speak English). This implies that there is a strong 

relationship between English language as a language of instruction and students’ Kinyarwanda 

mastery.   

This paper did not forget to present information about effects of English as a language of 

instruction on Kinyarwanda mastery in private primary schools of Gicumbi District. This is why 

the researcher conducted interview with Head Teachers of Gicumbi District order to get vital 

information indispensable for the current research activity. 

All ten (100%) interviewed Head Teachers answered that English usage as a language of 

instruction in the major hindrance of students’ Kinyarwanda mastery. They associated the low 

Kinyarwanda language mastery with schools micro-policies of banning Kinyarwanda from being 

used in favor of English as an international language. This is why students have a great tendency 

of mixing Kinyarwanda with English language in Kinyarwanda codes conversation, writing and 

reading. Once a child is being forced to use English over Kinyarwanda language, he or she 

becomes demotivated in acquiring Kinyarwanda language. Samuelson (2012) says that some 

students in private primary schools of Rwanda are not interested in acquiring their mother tongue 

because it has no place in their surroundings.  

       5.0 Summary of findings 

The objective of this paper was to examine the effect of English as a language of instruction on 

the mother tongue (Kinyarwanda) mastery in private primary schools in Rwanda. The responses 

from respondents indicated that there is a  correlation between classroom interaction in English, 

English usage everywhere in the school, students’ expression of their ideas in English, students’ 

encouragement to speak English, English as a language of examination, English based educational 

curriculum, English Teaching and learning materials and Kinyarwanda mastery (Kinyarwanda 

speaking, comprehension, writing and reading) was positive. This shows that the relationships 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .832a .751 .741 .29306 

Source: Primary Data, 2020 a. Predictors: (Constant), English as a language of instruction 
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were all positive and statistically significant. Each of these elements significantly influences 

Kinyarwanda mastery among private primary school students within Gicumbi District in Rwanda. 

      6.0 Conclusion 

In establishment of the relationship between two variables (independent and dependent variables), 

it has been found that classroom interaction in English, English usage everywhere in the school, 

students’ expression of their ideas in English, students’ encouragement to speak English, English 

as a language of examination, English based educational curriculum as well as English Teaching 

and learning materials affect students’ Kinyarwanda mastery. The current research also revealed 

that the pre-mentioned English language factors are the main stimuli to students’ poor mastery of 

Kinyarwanda. The correlation between the mentioned above English language factors and 

students’ Kinyarwanda mastery was found meaningful. This shows that the relationships between 

independent and dependent variables were positive and statistically significant. Each of the 

discussed English language factors affects students’ Kinyarwanda mastery. 

            7.0 Recommendations 

This paper indicates the following recommendations: 

All people involved in education sector in Gicumbi are recommended to work collaboratively in 

order to enhance the mastery of Kinyarwanda among all primary school students in both public 

and private primary schools. 

MINEDUC through Rwanda Education Board is recommended to avail enough Kinyarwanda 

teaching and learning materials including charts, textbooks and dictionaries which are adequate in 

enhancing Kinyarwanda mastery among students at their early age. MINEDUC also have to 

increase the time allocated to Kinyarwanda subject in order to provide teachers and students 

enough time of mastering various Kinyarwanda skills.  

All stakeholders of education sector are recommended to support Kinyarwanda teaching and 

learning activities in Rwanda, as it is the only and one shortcut for making Rwandans master their 

mother tongue.   

 

 

 

 

 

 

 

 

 



 

80 
 

Stratford Peer Reviewed Journals and Book Publishing  

Journal of Education                             

Volume 4||Issue 1||Page 61-83 ||March||2021|  

Email: info@stratfordjournals.org ISSN: 2616-8383 

 

 

 

References 

Abdel-Galil, T. E. (2014).The Mohammed bin Rashid's Smart Learning Program (SLP) Initiative 

in the Ministry of Education and its impact on English language performance in Cycle2 

Classes, in the United Arab Emirates (UAE). Unpublished master dissertation, in Teaching 

English as a Second Language (TESOL), The British University in Dubai, Faculty of 

Education.   

Abusharaf, R. M. (1998). Our Path to Emancipation. New York. Collier Book. 

Accad, E. (1993). Excision Practices, Discourses and Feminist Commitment, Chicago. University 

of Chicago. 

Aman, Jornan (2017). The Impact of English Teaching on Arabic Language Teaching in the 1st 

Basic Stage: From the Teachers' Perceptions in Jordan. Journal of Education and Practice: 

116- 129 

Arthur C. Graesser, "Question Interpretation." Polling America: An Encyclopedia of Public 

Opinion, ed. by Samuel J. Best and Benjamin Radcliff. Greenwood Press, 2005 

Bolton, K. (2003). Chinese Englishes: A sociolinguistic history. Cambridge: Cambridge University 

Press.   

Chomsky, N. (1965). Aspects of the Theory of Syntax. MIT Press. 

Chomsky, N. (1975). Reflections of Language. New York: Pantheon Books. 

Deng, P. (2004). Private education in modern China. London: Praeger.  

DeStephano, J., Ralaingita, W., Costello, M., Sax, A., & Frank, A. (2012). Task order 7 early 

grade reading and mathematics in Rwanda, Final Report, USAID. 

Ellis R. (1997). The Study of Second Language Acquisition. 5th, improved edition. Oxford: Oxford 

Univ. Press, p. 302 

Fatiha H. (2009). Impact of English on Young Arabs’ Use of Arabic in the UAE: A Thesis in 

Teaching English to Speakers of other Languages. Sharjah, UAE  

Frankel, R.J. & Warren, N.E. (2006). How to Design and evaluate Research in Education? (6th 

Ed). New York: McGraw Hill. 

Freedman, S. W., Kambanda, D., Samuelson, B. L., Mugisha, I., Mukashema, I., Mukama, E., et 

al. (2004). Confronting the past in Rwandan schools: Education as a tool for unity and 

reconciliation. In E. Stover & H. M. Weinstein (Eds.), My neighbor, my enemy: Justice in 

the aftermath of genocide and ethnic cleansing (pp. 248–265). New York: Cambridge 

University Press. 

Gahigi, M. (2008). Rwanda: English language teaching kicks off. Retrieved from 

http://allafrica.com/stories/200812010940.html on 9th December, 2017. 

Gardner. R. C, Eurosla Yearbook, (2006) .The social-educational model of second language 

acquisition: A research paradigm. 

GoR (2015). The constitution of the Republic of Rwanda of 2003 revised in 2015. 



 

81 
 

Stratford Peer Reviewed Journals and Book Publishing  

Journal of Education                             

Volume 4||Issue 1||Page 61-83 ||March||2021|  

Email: info@stratfordjournals.org ISSN: 2616-8383 

 

 

GoR (2016). Ministerial order No 006/2016 of 08/01/2016 determining curriculum, teaching hours 

and the language of instruction in primary, secondary and specialized school. 

Håkan A. (2007). Cross-Linguistic Similarity in Foreign Language Learning. Clevedon: 

Multilingual Matters. 

International Reading Association. (2001). Second Language Literacy Instruction. Newark, DE: 

IRA. Available online at http:/www.reading. org/positions/ second_language.html 

Karera S (2014). Assessment of Methods used in teaching Kinyarwanda as a mother tongue in 

lower primary education: case study of Gasabo district, MEd Dissertation, University of 

Rwanda, Kigali. Ministry 

Lynd M. (2010). Assessment report and project for an education strategy (USAID/Rwanda 

report). Retrieved from http://pdf.usaid.gov/pdf_docs/ PNADY121.pdf 

Majyambere, G. (2009). Rwanda: English key in country becoming financial hub. Retrieved from 

http://allafrica.com/stories/200810220656.html 

Makulilo, V. (2012). Where is socialism in Tanzania? Elixir International Journal of Social 

Science 46,pp. 8165-8175. 

McGreal, Chris (2009). "Why Rwanda said adieu to French" (Archive). The Guardian. Friday 16 

January  

Muthwii, M (2007). Language planning and literacy in Kenya: Living with unresolved 

paradoxes”. In A. Liddicoat (ed.), Language Planning and Policy: Issues in Language 

Planning and Literacy. Clevedon: Multilingual Matters Ltd. Pp. 46-62. 

Mutwarasibo F (2003). Dual - medium language of instruction policy and practice in Rwandan 

Higher education: A case study of NUR, MA Thesis, Johannesburg.  

Niyibizi E (2010). An evaluation of the Rwandan trilingual policy in some nursery and primary 

schools in Kigali City. M.A Dissertation, UNISA 

Niyomugabo C (1992). Nafasi ya Kiswahili katika jamii za dini nchini Rwanda: Mkabala wa 

kiisimujamii. Licence Dissertation, UNR, Ruhengeri  

Niyomugabo C (2004). Dynamique, pratique et représentation du français au KIE/ Rwanda, M.A 

Dissertation, Rouen  

Niyomugabo C (2007). La glottopolique du KIE/Rwanda: contribution à une sociolinguistique 

éducative. Thèse de doctorat. Université de Rouen. 

Noor, H. (2007). Competency in first language: Does it affect the quality of second language 

writing? Dirasat, International Journal of Scientific Studies and Humanities, University of 

Jordan, vol. 34 no. 2, pp. 412-424 

Ntakirutimana E (2012). La langue nationale du Rwanda: plus d‟un siècle en marche arrière, in 

DSEF, AUF, Québec 

Openjuru L (2005). Local literacy practices in Bweyale, a rural community in Uganda. Paper 

given at the 14th World Conference of the International Association of Applied Linguistics 

(AILA). Madison, Wisconsin, USA, 24–29 July 2005. 

https://www.theguardian.com/education/2009/jan/16/rwanda-english-genocide
https://www.webcitation.org/6YP2D79tX?url=http://www.theguardian.com/education/2009/jan/16/rwanda-english-genocide
https://en.wikipedia.org/wiki/The_Guardian


 

82 
 

Stratford Peer Reviewed Journals and Book Publishing  

Journal of Education                             

Volume 4||Issue 1||Page 61-83 ||March||2021|  

Email: info@stratfordjournals.org ISSN: 2616-8383 

 

 

Ordho, A.J. & Kombo, D.K. (2009). Research Methods, Nairobi: Kenyatta University, Institute of 

Open Learning. 

Raesibe O. (2013). The Influence of English on Mother-tongue in Learning and Teaching in 

Secondary Schools (Fet Band) with Specific Reference to Sepedi in Mankweng Circuit in 

the Limpopo Province. Perspectives (University Of Limpopo). 

Ringbom H. (2007). Cross-Linguistic Similarity in Foreign Language Learning. Clevedon: 

Multilingual Matters. 

Rosendal T (2010). Linguistic landshapes: A comparison of official and non-official language 

management in Rwanda and Uganda, focusing on the position of african languages. 

University of Gothenburg, PhD Dissertation.  

Rosendal, T. (2009). Linguistic markets in Rwanda: Language use in advertisements and on signs. 

Journal of Multilingual and Multicultural Development, 30(1), 19–39 

Rowland, C. F.; & Noble, C. L. (2010). The role of syntactic structure in children’s sentence 

comprehension: Evidence from the dative. Language Learning and Development, 7(1): 

5575. 

Samuelson, B. L., & Freedman, S. W. (2010). Language policy, multilingual education and power 

in Rwanda. Language Policy, 9(3), 191-215. 

Schroeder, L., 2004. Mother-tongue education in schools in Kenya: Some hidden beneficiaries. 

Language Matters 35 (2), 376–389. 

Sibomana E (2010). Challenges faced by postgraduate French speaking students who are learning 

in English: A case study of Rwandan students. Johannesburg.  

Skinner, B.F. (1957). Verbal Behavior. Acton, MA: Copley Publishing Group. Students. 

Swilla, I. (2009). Languages of instruction in Tanzania: Contradictions between ideology, policy 

and implementation. African Study Monographs, 30(1), pp.1-14. 

Tabaro C (2014). Motivation and attitudes as factors affecting learning a second language in a 

basically monolingual community: The case study of English in Kigali city Copley 

Publishing Group 

Tabaro, C. (2013). Code- switching in Rwanda. A case study of Kigali City Secondary school in 

Rwanda. Southeast Asia: A Multidisciplinary Journal, Vol. 13, pp 14–26.  

Tabaro, C. (2015). Rwandan’s motivation to learn and use English as medium of instruction. 

International Journal of Humanities and Social Science Vol. 5, 2, pp. 78-85. 

Tibategeza, E. R. (2010). Implementation of bilingual education in Tanzania: The realities in the 

schools. Nordic Journal of African studies, Vol. 19, 4, pp.  227–249. 

Trudell, B. 2008. Local-language literacy and sustainable development in Africa. International 

Journal of Educational Development (forthcoming). 

Tuggy D. (2006).  "Ambiguity, Polysemy, and Vagueness." Cognitive Linguistics: Basic Readings, 

ed. by Dirk Geeraerts. Mouton de Gruyter. 

UNESCO (2010. Education in a Multilingual World: UNESCO Position Paper. Paris: UNESCO. 



 

83 
 

Stratford Peer Reviewed Journals and Book Publishing  

Journal of Education                             

Volume 4||Issue 1||Page 61-83 ||March||2021|  

Email: info@stratfordjournals.org ISSN: 2616-8383 

 

 

UNISECO (2016). EFA global monitoring report: Education for people and planet: Creating 

sustainable futures for all. Paris, UNESCO. 

WANG, L. (2004). When English becomes big business. In: Tam, K. & T. Weiss. (Eds.). English 

and globalization: Perspectives from Hong Kong and Mainland China. Hong Kong: The 

Chinese University Press, 149-167.   

William, N. (1997). Social Research Methods: Qualitative and Quantitative Approaches. Boston 

Allyn & Bacon Publications of High School. Center for Labor Market Studies: 

Northeastern University. 

Zhang M. (2007). Impact of English on Chinese Mainland: From Historical, Educational       and 

Political Dimensions. (College of Foreign Languages, Qingdao University, Qingdao 

Shandong 266071), China 

 

 

 

 

 


